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Abstract
The newly revamped English program at the National Institute of Fitness and Sports in Kanoya (NIFS) which
commenced in the spring of 2014 makes the subjects of English and English Communication compulsory for
freshmen until the end of their second year of study. While this change doubles the amount of compulsory English
language study at the university, the new design condenses English Communication 3 and 4 into a single class —
English for Advanced Learners — and subsequently reduces the number of options for continued English language
study at the university. The goals for this project, i.e. the development of two level-centered English language

textbooks based on NIFS athletics, were four-fold.

- to develop curriculum to support NIFS students desiring to further expand their English language
competency and proficiency following their two years of compulsory study.

- to motivate sports-based learners to study English through sports-based content.

- touse English language materials to promote NIFS sports clubs, instructors, and research.

- to contribute to the development of lifelong sports and learning through content devoted specifically to

NIFS athletics.

The first part of this paper introduces the rationale for the 2013 JUTEN Project [ A 7R — * 35435 B H D JEEEZM
YERY, 1, the envisaged contents of the finished materials, followed by the current standing and future direction of the
project. The latter part of the paper presents an original article submitted for use as a reading for the materials [ [%
EEFORIAPZITIZ DT ], together with plausible examples of language learning activities based on the sport
itself and the content of the article, and an evaluation of this lesson based on student scores and self-evaluations

following a trial of the lesson in a Japanese national university first grade English class.

Keywords : curriculum development, sports English, English language education, National Institute of Fitness and

Sports in Kanoya (NIFS)

Project rationale learning. While student registration in English

In developing EFL curriculum, it is important to Communication 3 and English Communication 4 has
provide language learners with motivational materials labored in recent years, the necessity for English in
and opportunities to learn. Through materials an increasingly globalized world continues to expand
developed around the research and expertise of NIFS in the opposite direction. This project endeavors to
faculty, this project endeavors to offer NIFS students produce materials comprising both the curriculum for
both of these vital aspects in support of their language a two-level program of study, and student motivation
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to pursue further language education through relevant
study for NIFS students.

Under the new English curriculum, English 1&2
and English Communication 1&2 have been deemed
compulsory subjects for freshmen beginning from
April 2014. Consequently, class sizes—separated
using the results of the Computerized Assessment
System for English Communication (CASEC)—
will remain constant from this year at 25 students
for the lowest two levels, 30 students in the highest
level class, and 35 students in each of the other three
classes. While level-based class separation assists
both instructors and learners in addressing appropriate
level curriculum, the larger class sizes and cumulative
progression of the curriculum limits the opportunity
for greater focus on specific learner needs and
interests.

As mentioned above, the rationale for this
project is four-fold. Firstly, this project seeks to
develop materials which provide learners with a
vehicle for which to continue their English language
studies following their second year of compulsory
study. In the past, learners who have taken English
Communication 3 and English Communication 4
— both optional classes — have expressed various
reasons for their enrollment. While each year there
have always been students who have taken the classes
to make up for lost credits, others have registered in
these classes for more practical reasons, such as the
desire to use their language learning and proficiency
for their future profession, the interest in entering a
program of study (both language and academic) at
a foreign institution, and the hope to continue their
studies at the graduate level.

Following two years of English language study
directed at the general language needs of classes of 25
to 35 students, these materials aim to bring focus to
sports-related content in order to motivate students of

the only Japanese national four year sports university
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to further expand their language study. Using topics
related to sport, learners can draw upon their own
background in better understanding the content, and
can apply their language learning to more relevant
contexts. For students who have chosen to complete
their post-secondary education at NIFS, the focus on
the athletic clubs active at the university presents them
with an immediate and relevant reference for their
study.

It is often very difficult to motivate language
learners through new and sometimes perceivably
irrelevant or impractical content or language. In
focusing the contents of this project on the creation
of original articles created by NIFS teachers, sports
instructors, and researchers, the resources endeavor
to stimulate learner interest through the various areas
of specialty of the NIFS faculty the students see on
campus every day, while promoting the sports clubs
and activities of the classmates they sit beside each day
in class. In choosing to specifically target the sports
activities of this university, the resources additionally
aim to use the English language as a vehicle to
increase student awareness in the university itself, and
the activities and research going on around them.

A deeper understanding of some of the specifics
surrounding the various sports in NIFS also aims to
contribute to the significant value of lifelong sports
and learning in enabling students to take with them
an understanding of these sports after they graduate.
Sport is unmistakably interwoven into Japanese
culture. From local games to prefectural finals
and national tournaments, Japan has a myriad of
sporting events. These sporting events also clearly
extend to the international level and, with a great
deal of terminology shared in the English language,
an understanding of specific themes surrounding
the university’s various athletic clubs can provide
representative terminology (and associated knowledge)

for learners to appreciate these sports on a variety of
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levels. Through this type of sports English language
education, NIFS graduates can acquire personally-
relevant sports-based language and knowledge
valuable to them as citizens of a sports-based country

and world.

Planned contents

The target contents (sports) for the project were
drawn from the [ {K H 42 ¥ — 7 )V ] list of athletic
clubs (including the Athletic Trainer club) listed on the
NIFS homepage (http://www.nifs-k.ac.jp/campus_life/

activities/athletics/).

Figure 1. NIFS Athletic clubs

Track and Field Yachting
Baseball Rowing

Tennis Cycling
Volleyball Canoeing
Basketball Naginata
Swimming Sepak takraw
Judo Windsurfing
Kendo Athletic Trainer
Golf

The project (i.e. the development of two level-based
English language textbooks for NIFS students based on
the above list of athletic clubs) was introduced to the
faculty of the Department of Martial Arts and Sports
Science (see Appendix 1) in the late spring of 2013,
at which time an open request for the submission of
articles to be used as readings was presented. As one
part of this request, faculty were asked to compose and
submit (in Japanese or in English) original passages of
approximately 400-600 words (1200-1600 Japanese
characters) in length in their area(s) of expertise, and
appropriate to one of the two textbook levels. Using
soccer as an example, model topics were provided
to bring focus to the general content sought for each
level.

Level 1 (lower level): General sports knowledge

(Sample topics)

AR =i B O SR DAERL

- The history of soccer

- An introduction to the game of soccer

- The rules of soccer

Level 2 (higher level): Research-/Instruction-based

content

(Sample topics)

- The mechanics of the kick

- Conditioning for soccer players

- Injury prevention for soccer players

To date, 20 NIFS faculty have authored 18 articles in

14 sports for use as readings in the two textbooks (each

unit of the textbooks will focus specifically on one

original article/sport).

Figure 2. List of submitted articles.

alsizrlit(igl Title of article Title of article
P order) (in Japanese) (in English)
INF I Vb v OHlE | o*Problems and suggestions
Badminton KEDO YL b —F 4 | for selecting teams to advance
v MEHF — 2% [to the finals in regional
TiEO M & badminton tournaments
NAT b E— LD pDeciding on the number
Basketball | HiIX 30 £ > 7 L i of schools participating in
oy o regional All Japan University
BIPGED L <A Basketball Federation leagues
HRA=AT) VM
Canoeing | FDHEHE & 2 b 10 o**Boat speed and stroke
Y e - indices in canoe sprint racing
— 7 falhx
Cvelin FMD A =1 — 2 ¥ |yThe Tour de France—the
yeme | _ s glorious yellow jersey
Judo FEORER o The history of judo
Kendo Flla ;AL & D | 5On the threshold of culture
RS and contest
Kendo |#IEDER o The history of kendo
Fe ko NeT v
Rowing ;: _]_OE?;&&U:WQL ’ o The intensity of rowing
Sailing |t —1) ¥ 7 L pSailing competitions and the
wind
) L T Demonstrating performance
i ¢ R @
Sailing gfﬁ/\ JATNLA in sailing competitions
Soccer v J1 — O FkE & Y| The homeland and history
v H— DR of soccer
W —] kY E=3
gﬂéfjjﬁ (L;ig Ljéi olnstruction methods of use
Soccer —2) @T""ﬁ%‘?G’ in teaching youth soccer
ST AR TR (juniors)
Swimmi Pk SRl LI .
wimming R pHow to swim fast
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o The longest match in tennis

Tennis | EiEAE )
history

Tennis EEf 22 5 7 = A D7 | 3 Thinking of tennis matches
EEEZD in terms of time

Track and .| The shot put event in track
?“; St JU @
Field P LB AR T and field
Track and oEkiden: University long-

FEYRIZOV .
Field NFBRERL v distance relay races

“HWEDOREL” H 5 | pFreedom from “determination
Volleyball |#fii\>Cur7z, AR%/N| volleyball”: The legacy of the
L =75 ORHE “Oriental Witches”

*(1) Appropriate for Level 1 (Lower level) text. **(@2) Appropriate
for Level 2 (higher level) text.

Each of the above articles was professionally translated
into English, with the contents—as represented in
the translations of the titles above—maintaining as
close to the author’s original meaning as possible.
Following the translation, the only additional request
for the author(s) of each paper was, based on their
expert opinion, to select 10 key words and/or phrases
from the contents of their paper for directive study.
This vocabulary is one of the primary aims of the
project.

When watching or discussing specific sports, there
are often key words and phrases that surface time and
time again. With an understanding of this vocabulary,
students are more apt and able to observe the sports
or to participate in sports-related discussions with
comprehension, whether in Japanese or in English.
Lifelong sports, according to the Japanese Ministry of
Education, Culture, Sports, Science and Technology
(MEXT) homepage (http://www.mext.go.jp/b_menu/
hakusho/html/hpab200701/002/008/004.htm), is said
to be something for anyone, any time, and anywhere.
“..7Z2hd 9, woTh, £ZTH, wOET
H AR — 7], With a grasp of basic sport-specific
terminology, NIFS students can further appreciate the
sports that are an integral part of the institution they
purposefully selected for their post-secondary studies.

For the textbooks, the key vocabulary and
associated activities will compose one part of the
language learning activities to be developed for each

unit. Each unit will feature a variety of activities

dedicated solely to the content of the reading
(see Appendix 2), and to the sport itself, in order
to maximize learner contact with sport-specific
vocabulary and understanding. The goal is to produce
two textbooks of 14-15 readings (units) each, which,
together with the language learning activities, will
ideally provide educational materials for two separate

classes exclusively dedicated to NIFS athletics.

Future steps

As mentioned above, the ultimate aim of this project
is to compose two sports English language textbooks
comprising 14-15 readings each as the basis for continued
language study following the end of compulsory English
and English Communication classes. Of the 18 articles
received to date, 12 fit roughly into the planned contents
for the lower level textbook (indicated as (D) in Figure
2) and the other 6 articles (indicated as (2) in Figure 2)
likewise for the higher level. In order to complete the two
textbooks, there are still a number of tasks to accomplish.

Among these,

- continue to solicit the cooperation of
NIFS faculty in gathering the remaining
articles needed for each textbook (2-3 for
the lower level, 7-8 for the higher level)

- edit the articles to make them level-
appropriate for NIFS students

- create language learning activities
(reading, writing, listening, speaking) for
each article

- insert photographs of NIFS facilities,
teams, athletes etc. in each unit for visual

reference and study

As funding for all but previously approved long-
term projects was temporarily suspended from 2014,
the completion of the project remains dependent

on the university’s restoration of JUTEN Project
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funding. In the interim, each of the above remaining
tasks is targeted for completion, leaving only editing,
formatting, and final amendments in preparation for
publishing to be completed once sufficient project
funding has been obtained.

With this year marking the inaugural year for the
newly implemented NIFS English curriculum, this
year’s freshman class is scheduled to complete their
compulsory English classes in February 2016. With
consideration for the remaining work to be completed
on this project and the issue of funding, the projected
target for completion is currently April 2016; in time
for the beginning of the third year of studies for this
year’s freshman class.

However, as the articles are also suitable as
supplemental readings for classes other than English
in the curriculum (e.g. sports activity classes and
seminars), the suggestion has been made to produce an
interim text comprising all articles submitted to date.
This combined book of readings could offer sports-
oriented educational resources and references for both
NIFS students and faculty, and likely serve to attract
further interest in the project — an important variable in
the ultimate completion of the project.

Regardless of the time frame and the final
product, the rationale for creating resources for NIFS
students designed specifically on the athletics clubs
active at NIFS is a valid approach to stimulating
learner interest in the content and the associated
language. Lifelong sports and lifelong learning are
both highly relevant and fundamental concepts in the
world today. In broadening their knowledge of sport
through the vehicle of the English language, students

can benefit on these two very important fronts.

Sample lesson (Reading and Activities)
This sample lesson (Appendix 2) is based on the
original article, [ F& _F i O HIZITIZDO W T,

submitted for use in the proposed textbooks. As with

_35_

all articles received to date, the article was originally
written and submitted in Japanese, (Appendix 3),
translated into English by a translation company, and
returned to the author(s) to confirm the accuracy of the
translation prior to finalizing the submission.

For this sample lesson, the final translated version
of this author’s article has been included as it will
likely appear in the (Level 1) textbook. The activities
which follow the reading (see Appendix 4 for possible
answers to the activities), on the other hand, have been
included only as examples (e.g. only five Key Words
and Phrases are included) of the variety of original
activities which will be included for each unit in
targeting the four language skills (reading, listening,
writing, and speaking). Each lesson will follow the
general format of the sample lesson below, comprising
one article and a selection of activities appropriate
to the sport and content of the article based on the

90-minute lesson time of NIFS classes.

Sample lesson and evaluation

As an initial step in evaluating the effectiveness
of these materials, the lesson was conducted with a
first grade university class of 19 students at a Japanese
national university. All students were first year
students studying in their second term of compulsory
English study, and were designated to be at the upper
intermediate level of English language proficiency
according to the university’s system of evaluation.
The time allotted for this particular trial lesson was 60
minutes, and included Part I (Reading and Vocabulary,
Completion, and Grammar), Part III (Listening and
Labeling the Picture), and Part IV (Speaking) of the
sample lesson plan. Over the course of the lesson,
student responses for each of the five activities
requiring written production were graded, and the
results tabulated individually and then averaged as a
class following the lesson.

Figure 3 and Figure 5 below present the average
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scores achieved by the class for each of the written
activities (Figure 3), and the average results of the
students’ in-class self-evaluations for each activity
following the lesson (Figure 5). As all students were
able to complete each of the activities in the lesson,
the averages for each activity in Figure 3 represent
the scores of all 19 students. Conversely, for Figure
5, as some students did not provide evaluations (i.e.
Vocabulary (1 not provided), Completion (1 not
provided), Grammar (2 not provided), Listening (1 not
provided), and Labeling the Picture (1 not provided)),
the averages represent an average of the evaluations
received (e.g. the average for Vocabulary represents

the evaluation points of 18 students).

Figure 3. Average student scores

Average student scores by activity (%)

80
70
60
50
WAve. 79.2 (%)
40
Max. Points (39)
30 Vocabulary - 5
Completion - 10
20 Grammar - 5
Listening - 10
10 Label Pic. - 10
0

Vocabulary  Completion Grammar Listening Label Picture TOTAL

In order to provide a more comprehensive
understanding of the average scores achieved, Figure
4 breaks down the average student scores from Figure
3 into the highest and lowest points scored in each
section, and the number of students scoring each. For
the Completion and Listening sections, the two lowest
scores have been provided to better illustrate the lower

distribution of the individual scores.

Figure 4. Range of scores

Activity (Total Points) (nglc%? sI;t(l)(liI;;sts) (n(I;.Oc:’;f :tﬁ:il‘letr?ts)
Vocabulary (4) 4 (15) 1D
Completion (10) 10 (D) 12),22)
Grammar (5) 5(7) 3(2)
Listening (10) 10 (5) 4(1),5()
Label the Picture (10) 10 (12) 6 (2)
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Figure 5. Self-evaluation scores

Student self-evaluation scores by activity

4
3
B Ave. 4.0 (max. 6)

Level of Difficulty
1- Very difficult
2-Difficult
3-Alittle difficult
4-Good level
5- Alittle easy
6-Easy

0

Reading®  Vocabulary ~ Completion ~ Grammar Listening  Label Picture  Speaking
(67%)

In the original student evaluation of the reading
section, the students provided a percentage which
represented the approximate content of the reading
that they felt they understood. While the percentage
was chosen to assist the students in more accurately
assessing their level of comprehension, in Figure 5,
this percentage has been converted to the 6-point scale
(i.e. Level of Difficulty) — represented in the lower
right of Figure 5 — for consistency and comparison
with the other activities. Figure 6 below presents the
highest and lowest student evaluations for each of the
activities, with the number of students who provided
these scores is given in parentheses. For the reading
section, the original percentage given by the students
has been charted. Multiple scores have been given in

some parts of the chart to better illustrate range.

Figure 6. Range of self-evaluation scores

Activit No. of High Points Low Points
y evaluations | (no. of students) |(no. of students)
Reading 19 90% (1), 85% (1) 50% (4)
Vocabulary 18 6 (1), 5 (10) 3(
Completion 18 5(2) 12),2%)
Grammar 17 6(1),54) 2 (1)
Listening 18 6(1),5(2) 3(5)
Label the Picture 18 6(1),5(2) 3(5)
Speaking 19 6 (2) 3 (1)

With consideration to the 6-point scale with
which learners evaluated each of the activities at
the end of the lesson, the overall average of 4.0 in

Figure 5 represents a perceptible balance in the level
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of difficulty of the activities. While three activities
(Reading (4.2), Vocabulary (4.4), Speaking (4.7))
indicated somewhat easier content for the students,
the averages for three other activities (Completion
(3), Listening (3.9), Label the Picture (3.9)) indicated
that these activities presented students with somewhat
more of a challenge. The range in scores in Figure
5 also shows that, while there were many perfect
scores over the course of the lesson (40 in total, as
represented in Figure 3), no activity exceeded more
than +/-1 from the 4.0 (Good Level) score. In order to
evaluate the effectiveness of the materials, the contents
of the activities which provided relative ease for the
students must be reconsidered before the lesson as a
whole can be evaluated for its appropriateness to level
and effectiveness in presenting the content.

With reference to the Speaking activity, which
was evaluated by the students as the easiest of the
activities (4.7 ave.), it is worthy of note that this
activity was not graded for points nor monitored for
accuracy in language production, answers, or for
language fluency (e.g. pronunciation or intonation).
Prior to the activity, students were simply instructed
to do their best to produce their questions for their
partners “without stopping”, i.e., without any pauses
or stops when reading or asking each question. The
reduced pressure from the activity being un-graded
or teacher-observed for accuracy could be one of the
factors that possibly contributed to the higher average.
Through observations to date, this particular class has
not excelled in this kind of communicative production
so this assumption likely holds some validity.

For the activity evaluated by students as the
second easiest on the scale, Vocabulary (4.4 ave.),
students were allowed the use of dictionaries (all but
2 students using electronic dictionaries). However,
in spite of being able to use dictionaries, students
still graded this activity to be closer to Level 4 (Good

level) than Level 5 (A little easy). In considering the
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vocabulary, it is unclear why the evaluation of this
part of the activity was closer to appropriate than easy,
but it may possibly stem from the students efforts
at correctness (e.g., confirming dictionary meanings
with the content of the reading). When the lesson is
finalized, the Vocabulary section will be 10 words in
length, something that may provide a greater challenge
for subsequent students.

Based on student scores and their self-evaluations
of each the activities completed, the lesson appears to
be a reasonably appropriate level for students of this
university’s upper intermediate level English language
proficiency. In spite of the specific sports theme of the
lesson (i.e. The shot put event in track and field), the
learners managed the content quite well and the results
indicated that, in both content and level, the materials
may be applicable for learners of various backgrounds
and proficiency. While many language programs
are designed with resources targeting the specific
background or field of study of specific students, the
results of this initial testing indicate that alternative
resources such as these, which provide English
language study through highly relevant and significant
topics of value (e.g. lifelong sports) for learners
in general, could also be considered in curriculum
development. In order to further verify the level and
applicability of the materials, and their suitability for
students at the National Institute of Fitness and Sports
in Kanoya, additional trial lessons must be conducted
with students of contrasting levels of both linguistic

proficiency and sports knowledge.



FERAE RFEFATIEA T 45505, 2015
Appendix 1

PHEC254E7 H 25 H
AR— - RBFEFRR
£ 4= T VA
EFSA e~ 7 —
TAEY N TIVARA
YEEHE LD 72O OJGEHIERIZ B3 2 BFEV:

K 26 FEOHEPRLENCL D 1~ 2R E THGEWMB L SN E$. Z22C, SR A R THREFE |
PO DB &9\ ZHROD 5B 2R CEITEEZTBY 7.

FOBR, REDAR—YFRICEDLEMRIZ L 54 VF VB 2Rt T UL, FHEOFEEOFHEDO TR E A
R— V1l HOMFEO L TREMED S 5 DI b EZ T T

HUE, SHEOFINIELT, 20T F A MOVElEET LTH ) T3 GHEMILHRE).
O FLNVOTFA S @ G AR— Y BRI 2 TR % Fe % i
@ LEHELNVOTF AN CWERNTH D\ VIHFEET O N Yy 7 % ANz

ZZT, FHEICEAR—VEHO I T AHABEPERT 20 EZ ThETEEETOI T ATHEETY). €
LT, ZTNEIERL, B 2RSS CTHEWEEZ TV GERIRALEY).

a7 a0, PINIORT 26T, ZNENHATETH 1200 7~1600 FC9. FEERIZT 5 & 400~600 HEEIZ 2D
3D

BICLWEIE, HFLEITHTHAITHTIUISEZI AL E 7

B, BEAYN A 201348 A3l HE SETHFIUIEEZTVET

M ZERAH ) £ L725, David Elmes F T 728w,

WALV OTF AL L AR— B 2 5 & s 2 5
BIzIE, o =) =D, ROBIDZETENET.

« BI1 : The history of soccer : ¥ H—DJEHR

+ #12 : An introduction to the game of soccer : v # — DA DI

« %13 : The rules of soccer : v &1 —DN—)

WAL~V OTF AL ZERT S 5 WIEERTNT O ~ ¥y 7 % AN 5w A
W2 T & B\ WIHFEEETTD N E Y 7 2 ANV ERWE T, MUYy 71—Td, FIATKRDE ) %LDTT,
« B1 : The mechanics of the kick : v 7D A H =X A
« #2 : Conditioning for soccer players : v 7 —EFOIAL T4 a =y T
- 13 : Injury prevention for soccer players : ¥ 51 —ETF-OEFRO; &7

WSEH L, NIFS 7a7I2h LT 2fat LT 9.

Track and Field FE L Yachting = v b

Baseball £k Rowing HR—k

Tennis 7= A Cycling HHizH

Volleyball 7 L —sR—)L Canoeing 7 X —

Basketball /NA4 v hAR—)L Naginata 7% E7272

Swimming 7Kik Sepak takraw /3% 7 00—

Judo ZFE Windsurfing w4 ~ K¥9—7 1~

Kendo #I& Athletic trainer 7ALF v 7 hL—F—
Golf N7
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ZETY. TOFFLHFEIMLNTLLEFELREL I TOTHEREL TS,

B2 10a7 a6 (Wikipedia £ V) --- HARZ T v H—1)—2" (550 L)

HAZ Ty =1 =27 (1ZIZA 70y 5 —1)—2, 35k Japan Professional Football League) (&, HA® 714
A=) =T THDMIRNL] ) — 27 (VA1) — 7, 35 ]. League) o FHEFURI LG EE AN HAY v 71— JFA),
PR AR T Ty =) =7, FERRIL] ) =7 1OMET 2427 77,

199398 4EF TIX 1 #DAD [J ) =271 L LT10 7T 705K TI8 75 712X - ThfE £ 720 1999 4EH5 ]
V=7 Fa€varl QD) LJV—2 F1Evar2 (J2) O28HNRAT, BIEIZHAREND 30 FREHHERL AL
HrE < 40Ty H—27 FT7HELCTBY, JIIZ18 2757, J21222 7 5 7HWiE L T\ b, 1) — 7D
WCIEHARY Y B —01) — 7R (1 f) %S,

RKY) = VAR 570y B —27 5 T TEHRRIC L 527 5 72— ADEEZ I 5N TBY, BREROM
{LERL, HIICE T/oEFZE by 7F— b C7udys2 2 L A MHETH 5o MO 7T AR~y O L )1
B SE S FRRIC 7O RECE b LA BIET AONNE 7 77T OHEHI L o

FLTIJU—=F T4V ar ] Ol — o K0 — 7 OERRRIER 2 - 3 (% &7z EAr 3 F— 4, KEMEH
Ay B —EFHERSERT — L0514 F— 41203, BUEEIZ AFC Fv ¥ v X)) — 7 (ACL ~OEHELR 52 5
n5.
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Appendix 2

The shot put event in track and field

The standard shot used in the men’s shot put in track and field weighs 7.26kg
(including men's events at universities) and is the heaviest shot used. The next
heaviest shot is the 6 kg used in high school events by the boys, followed by the 5kg
shot used by middle school boys, the standard 4 kg shot used by both high school and
university girls, and the lightest shot, weighing 2.721 kg, which is used by middle
school girls. The regulation shot for world junior events (18 and 19 years of age)
weighs 6 kg, and 5 kg for world youth (under 18 years of age).

The Japanese men’s national record for shot put is currently held by Sotaro
Yamada (Hosei University: 18.64 m, October 5, 2009), with Chinatsu Mori (Suzuki:
18.22 m, April 18, 2004) holding the national record for women. Internationally, Randy
Barnes is the current world record holder for men (United States of America: 23.12 m,
May 20, 1990), and Natalia Lisovskaya (Soviet Union: 22.63 m, June 7, 1987) for
women. The men's world record has remained unbroken for 23 years, and the women's
for 26, a statistic that may be related to the use of doping by athletes in the past.
Conversely, the Japanese record, particularly for men's shot put, is slowly approaching
the world record and is being broken with steadily increasing frequency.

To date, a variety of techniques have been proposed to increase the putting
(throwing) of heavy shots such as the ones used in these events. Of these, the methods
currently in mainstream use are the glide technique (sometimes also referred to as the
O'Brien technique after its founder), and the spin technique. In the glide technique, the
shot putter starts with their back to the direction of throw, then moves backwards (in
the direction of throw) in a straight line. After forming a throwing posture, the shot
putter rotates their body so that they face the direction of throw, and throws the shot.
As with the rotational throwing technique used when throwing the discus, in the spin
technique, the shot putter moves from a stance that has their back facing the direction
of throw to a rotation that brings their body forward to face in the direction of throw,
and then assumes a throwing posture while rotating their body again so that their
back is brought around to face the direction of throw, before rotating once more to face
and release the shot in the direction of throw. This is a more complex movement
than the glide technique, requiring the body to rotate multiple times before release.

Up to now, many Japanese shot putters have chosen to use the glide
technique in competition. However, interest in the spin technique has recently grown

with footage of non-Japanese Olympic and world-class competitors of similar stature to
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Japanese athletes utilizing this technique to compete with larger athletes. Looking
back over the past few years at such national-level meets as the Japan Championships
in Athletics and the All-Japan Intercollegiate Track & Field Championships, we can
see an increase in the ratio of male athletes reaching the final eight in competition
using the spin technique. However, while the number of male athletes using the spin
technique around the world is growing steadily, there are still very few female athletes
seen to be using it anywhere. A look at Japan shows that the only Japanese female
athlete to set a national record using the spin technique was a woman from the
National Institute of Fitness and Sports in Kanoya in the 2013 academic year.

In the future, I believe that Japanese female athletes will aggressively adopt
the spin technique, and it will become a shortcut towards breaking both national

records and the world record.
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The shot put event in track and field
Activities
PartI. Reading & Vocabulary

@D Key Words and Phrases.

For 1-4, circle the equivalent word or meaning in the reading, and then write it

next to the Japanese below.
RafLT —
fe gt —
774 F&iE —
REsT2 —

L

@ Completion.
Use your answers to D to complete the following passage.

BE CAREFUL! Make sure to use the correct form/part of each word/phrase.

Some answers only need 1 word.

(1 is a sport which combines (2) events and (3)
events. The running, or (4) , events include short and long distance
events as well as hurdles. The (5) events include various jumping and

throwing events. The jumping events include such popular events as the high jump,

long jump, and pole vault. The most common throwing events are the javelin,

hammer, discus, and (6) . The goal of the (7) event is to
throw the (8) the farthest distance. To do this, various (9)
are used such as the (10) and the spin technique.

@ Grammar.
1 Which Key Word and Phrase from Part I did you NOT use?
1i. Use your answer to [ @ 1. ] to complete the following grammar chart.

Your answer to[ ® i. ] (rotate)

verb simple past noun adjective adverb
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Part II. Writing.

Use each of your answers in [ @) ii. ] to make a sentence.
Be careful!

Each of your sentences must be about the shot put!

AN I

Part ITI. Listening

Body parts.
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
Part IV. Speaking.

1. Listen and write the 10 body parts and phrases.

ii. Label your answers on the picture.

Look at these results of the men’s and women’s shot put event at the 98th

Japan Championships in Athletics in 2014.

Men’s results

Women’s results

| Name ‘ ‘ Prefecture‘ ‘

University

Affiliation HRecord‘ Rank’ Name HPrefectureH Affiliation HRecord‘
\IH Satoshi Hatase H Gunma H ALSOK H18m50‘ ‘ Chiaki Yokomizo H Saitama H Saitama Athletics H15m22‘
Sonoda Women’ s
Hyogo || Nishinomiya Athletics || 17m64 2 Erina Fukutomi Hyogo 15m21
3

Sotaro Yamada

| kuhiro Miyauchi H

Masami Matsuda

H Saitama H Kokushikan University H14m96‘

[

H

|
Kochi H Nihon University HﬂmGSW—‘

|

[

Hayato Chukyo University
Aichi 17m34 Chihiro Shigeyama Tokyo Kokushikan Club 14m76
Yamamoto Club
| Takanao Suzuki HWakayamaH OKUWA H 17m07‘ ‘ Yukiko Shirai H Shiga H Shiga Athletics H 14m62‘

http:/www.jaaf.orjp/sokuho/98jch/detail.php?id=40&pgday=3
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Use the examples in Model 1 and Model 2 to ask and answer 5 questions

about the information with a partner.

Model 1. Q&A
(Example 1)
Q: What did Satoshi Hatase throw to get first place in the men’s ?
At He threw eighteen fifty.
(Example 2)
Q: What did Erina Fukutomi throw to get second in the women’s ?
A: She threw fifteen two-one. (or twenty-one)
*first, second, third, fourth, fifth

Model 2. Q&A + follow-up question(s)
(Example)
Q: Who threw fourteen seven-six (seventy-six)?

A: Chihiro Shigeyama did (in the women’s event).

(Examples of follow-up questions / answers)
Where is she from? She’s from Tokyo. / She represented Tokyo.
What'’s her affiliation? She’s a member of the Kokushikan Club.*
What did she place? She placed fourth. / She finished fourth.

~
*She’s a member of Kokushikan

She’s a member of the Kokushikan.
She’s a member of the Kokushikan University.
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Appendix 3

P BB OMISLTIZONT

e FBaORIAS T ORI 2L BRI, —FECILDS— (KRFEEED) BT 0T 5726kg T,
WIZEBRBFHMER T H6kg, Fiv> THERFAMET 55kg, S HI2—H (REAEED) BTERLTFH
S Bdkgk 2 1), WAL TFHMEHT 52721kgh—FROIIALE 220 3, &b, AT 2=7 (18
FUE20 ) OBIEII6kg, FMFRL—R (18F K OBIEIIbkgs %> TV E T,

HAEO HARTEERE, 728 LHLHARRR (BT 1 18m64, 20094E10H5H), TS5 (A X ¥ 1 18m22,
20044F4H18H) Th v, WFESHE, BFAT VT 14— - N— X (72 AERE : 23ml2, 199045720
H), WFBF2I7 - )V TAAY (VEZ MEFS : 22m63, 19874F6 H7H) T3, HHRCHEIIIE 53234
M, ZCII26E - EF SN T FE R Ao TOHHDO—DIZ, HEDETFL F—E V7 OBRISEDN T E T,
B, HAGESRIAF B FICBWTEFINL A - FPEE > T b 2 e, AL OIS OW T
E3

COEHIZEWELE LD ELICRIFE72012, TRFETWAWALRERITH () EREINTEFE L,
ZORTHIETIRI 2o TR BHIED, 774 Nl BREOANI M- C, Jlgt 774 T o&EE b
WET) LEEEETT . 7T A RSS2 AT 722 00, SRR BB ) BRI
BEL, BTOMZ 2Eo 714, BAIER 2 BT SUR S CTRIFAHE T, $72, s s
FERBRS, BBATNSEZ 7G2S, ¥ — VBRI & o CHARIER 2 BB 225 H R, b

9 — BB RIET % Din S8 5 2 & THRIBHTNSE & I 225D ORZ 2B, 2 O SR % P8
TN B ST B3 C, 79 4 RN THROM E 2 SR S5 L) e X % L F
D

INFTHRTIZZIA FREEAVEEFDNL L WE L LarL, ) v Ey 7 RS FER & Ch
EAHARN & FRREONENGETS, Witz Ay R & 28T & HAIZE - TV ABEDTN A2 L7z
> T, IEHRICBW T EHREAEH 205 L) 10> TEF Lz T ZHEERI O HARE iR Fie
KRR AARF AP B OB TR S EEEBBEO RS ZIRY B> TAHTDH, JUkIFR- 7B Ao
TR A BT EFOEIEDHE R T E ., 7272 REHR 2 L, R D MR % IV ClbiE
T HHFEFIIEFEIIER TD 0D, W EFIZBWTIHAIIHERE L T EFXII LA LBIONE
Tho HRICHZIANTTHL L, HARANLFEF TR W CEEBEORERE L T 2:8F1E, F
B2 TR E KO L ETF7 72— AT,

S8, HARNG FEFICERE R ) A TH DWEHEL T 59 2 LAY, HARESROEHRED
WSO RIEEE R 7,
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Appendix 4
The shot put event in track and field

Activities

PartI. Reading & Vocabulary
@O Key Words and Phrases.

For 1-4, circle the equivalent word or meaning in the reading, and then write it

next to the Japanese below.
1 Rt — Answers
9. B lEEE 1. shot put
3. J54 REE 2. tr?ck and ﬁjeld
4 REEFE — 3. glide technique
4. rotate

© Completion.
Use your answers to (D to complete the following passage.

BE CAREFUL! Make sure to use the correct form/part of each word/phrase.
Some answers only need 1 word.

(Answers are parentheses.)

(1) (Track and field) is a sport which combines (2) (track)
events and (3) (field) events. The running, or (4) (track),
events include short and long distance events as well as hurdles. The
(5) (field) events include various jumping and throwing events. The
jumping events include such popular events as the high jump, long jump, and pole

vault. The most common throwing events are the javelin, hammer, discus, and

(6) (shot put). The goal of the (7) (shot put) event is to throw
the (8) (shot | shot put) the farthest distance. To do this, various
) (techniques) are used such as the (10) (glide technique)

and the spin technique.

@ Grammar.
1 Which Key Word and Phrase from Part I did you NOT use? ___(rotate)
1i. Use your answer to [ @ 1. ] to complete the following grammar chart.
Your answer to[ @ i.]: (rotate)

verb simple past noun adjective adverb

(rotate) (rotated) (rotation) (rotational) (rotationally)
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Part II. Writing.

Use each of your answers in [ @) ii. ] to make a sentence.

Be careful! Each of your sentences must be about the shot put!

* Student answers will vary.

AN L M~

to that of the glide technique in the shot put.

Shot putters need to their body to throw the shot put.
The shot putter his body multiple times before releasing the shot put.
of the body is a very important part of throwing the shot put.
The initial movement in the throwing technique of the discus is similar

5. In the spin technique, shot putters move their bodies before throwing,.

Part ITI. Listening

Body parts. 1. Listen and write the 10 body parts and phrases.

ii. Label your answers on the picture.

© ©® NS s W b

—
e

Part IV. Speaking.

© ® 3 o ok~ o=

Answers
lead foot
shoulder
elbow
back foot
right leg
lead leg
fingers
left hand
right hand

10. free arm

Look at these results of the men’s and women’s shot put event at the 98th

Japan Championships in Athletics in 2014.

Men’s results

Women’s results

JEfsE A0 EERTR [ U8R ||| B AT EERTIR iR R
Rank| Name Prefecture Affiliation Record| || Rank Name Prefecture Affiliation Record
A B pic - HEREA—F 1% T B E BERER
1 18m50 1 15m22
Satoshi Hatase Gunma ALSOK Chiaki Yokomizo Saitama Saitama Athletics
o EEFELFA
ILEA EAER | B E FEETRER BE FFR EE
2 17m64 ||| 2 Sonoda Women’ s 15m21
Sotaro Yamada Hyogo Nishinomiya Athletics Erina Fukutomi Hyogo
University
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BN BX = A0 BAX e &2 B E E+EEX
17m63 3 14m96
Ikuhiro Miyauchi Kochi Nihon University Masami Matsuda Saitama Kokushikan University
i & PRAYZT
Z 50 &l 2 B R Et#557
Hayato Chukyo University || 17m34 4 14m76
Aichi Chihiro Shigeyama Tokyo Kokushikan Club
Yamamoto Club
AR i FnErL B# HiEF % ' HEER
OKUWA 17m07 5 14m62
Takanao Suzuki ||Wakayama Yukiko Shirai Shiga Shiga Athletics

http://www.jaaf.orjp/sokuho/98jch/detail. php?id=40&pgday=3

http//www.jaaf.orjp/sokuho/98jch/detail. php?id=75

Use the examples in Model 1 and Model 2 to ask and answer 5 questions

about the information with a partner.

Model 1. Q&A
(Example 1)
Q: What did Satoshi Hatase throw to get first place in the men’s ?
A: He threw eighteen fifty.
(Example 2)
Q: What did Erina Fukutomi throw to get second in the women’s ?

A: She threw fifteen two-one. (or twenty-one)

*first, second, third, fourth, fifth

Model 2. Q&A + follow-up question(s)
(Example)
Q: Who threw fourteen seven-six (seventy-six)?

A: Chihiro Shigeyama did (in the women’s event).

(Examples of follow-up questions / answers)
Where is she from? She’s from Tokyo. / She represented Tokyo.
What's her affiliation? She’s a member of the Kokushikan Club.
What did she place? She placed fourth. / She finished fourth.

*She’s a member of Kokushikan

She’s a member of the Kokushikan.
She’s a member of the Kokushikan University.
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20134FE 7Y = 7 MIZOWT © AR — 5 B E O JEFEH DERL

FTA4EY MR A

U
HERAFRE (NIFS) T, 2014 EEDP SIS ET LA v 7 )y va7uars s nkE
L CTWE T, F 1 FAEZRNRICHFFELEFEII 2 =r— v a Y2 0HEEHH EED, 5
2EHOREFE TG E LT ET,

COWENZ X W ARKZFICBU A UHEOEENZEOEIIHEE L 925, —HOEEII 2 =7
—2ar3bkdr FRPEEII A —3a L TIOITEDD T TR &7
Ta vEIIENRT 5 2 L2 ) T3, SRIOUWETOERIZIE, EFEOL NV EICIZZODIE

FEOHFELHET AL, FNHIEINIFS OARFICHEET ANAEZID AL E, 4
OHWRH Y T L7

o 2MEMOVARIH BT, EHERENZ X 512N EEE5 2 & 2L NIFS 054 %
TS AL ) F 2T A RHETAZ &

o AR—=VEFIINET 2ERFOFEPIFEOBEBIZEHLEZRET S L HI1Z, BFFED
W@%Xﬂ{'—/qji)&j—%pko

o WEEOHMEIGEHL, NIFS OAR—Y 757, §gEE ZF L ChHiserittE+s2 &,

e NIFS OEFFHZMNRE LI-NEZ#ELET, HEIES>THEHDLLIEDTE L AR
— Y LEREOISRBICEENT A 2 &,

REEORTIZ2013EELTOY 27 b (AR— Y BHEEOEELSM OIEKR) O
METLHHMNE, FLCZo7uyoy FOBIRESEDREIZOWT uutiﬁo

ATir,  (BEEBEEORAKITIZONT) oM & LTHFRSINEERL, AR—V <
DL D EEME LSRR EGEON, £ L UREmRXONE ML T,

F—TJ— R H)F 2505, AR—VIYE WERF, EEAEAFTRKFE (NIFS)
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